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Pupil premium strategy statement: Moorside Infant and Junior Schools 
 

1. Summary information 

School Moorside Infant and Junior Schools 

Academic Year 2018-19 Total PP budget £1320 x *38 
£300 x *8 
£2300 x * 1 
Juniors: 
£34,420 
Infants: 
£25,085 

Date of most recent PP Review PF – LA 
Governor 
Feb 2018 

Total number of pupils 178 Number of pupils eligible for PP 4x EYPP 
34x  PP 
8x Service 
1xLAC 

Date for next internal review of this strategy February 
2019 

 

2. Current attainment  

End of Year 2018 for Reception Pupils eligible for PP (your school) 
Pupils not eligible for PP (national average) at the 

end of Y2 

% children achieving GLD 43% 69% 

End of Year 2018 for Year 2 
Pupils eligible for PP (your 

school) 
Pupils not eligible for PP (national average) at the 

end of Y2 

% children working at expected+ for Reading 0 52% 

% children working at expected+ for Writing 0 59% 

% children working at expected+ for Maths 0 59% 
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End of Year 2018 for Year 6   

% children working at expected+ for Reading 16.6% 60% 

% children working at expected+ for Writing 33.3% 60% 

% children working at expected+ for Maths 16.6% 60% 

 

3. Barriers to future attainment (for pupils eligible for PP including high ability) 

 

 In-school barriers (issues to be addressed in school, such as poor oral language skills) 

A.  Children’s oracy which currently impacts on children's reading and writing 

B.  Improve the social and emotional well-being of children 

C. Ensuring that all pupils ‘keep up; not catch up’ in line with age related expectations  

 External barriers (issues which also require action outside school, such as low attendance rates) 

D.  Engaging parents to support children with their motivation for learning, well-being and attendance 

 

4. Outcomes  

 Desired outcomes and how they will be measured Success criteria  

A.  Improve oral language skills for PP children, starting with early intervention and 
identification of children with barriers to learning related to speech and language. 

• Staff from the Infant school will disseminate training 
for speech and language so that intervention begins 
in EYFS. 

• Nursery Narrative and individual intervention will be 
delivered in the EYFS.  

• Improved vocabulary for writing and sentence 
structure so that more children are judged as W and 
S against end of year expectations. (TTracker) 

• Children can  speak in full sentences and select 
appropriate vocabulary to engage their audience in 
their writing (Oracy assessments), supported by 
outdoor learning experiences. 

B.  Improve the social and emotional well-being of children (self regulation) • Well-being assessment scores are measured and 
improved. 



Moorside Infant & Junior Schools 2018-2019 

• Outdoor learning experiences promote team work, 
build relationships and self confidence (in line with 
Boxall recommendations). 

• Nurturing classrooms and nurture provisions will 
improve well-being and therefore vulnerable pupils’ 
academic outcomes will improve 

C.  Ensure that all pupils ‘keep up; not catch up’ in line with age related expectations to 
improve outcomes in KS1 and KS2, particularly in reading, and improve phonics 
outcomes at the end of Year 1. 

• All disadvantaged pupils meet ARE 

• Phonics outcomes for disadvantaged pupils are in 
line with non disadvantaged at the end of Year1. 

• All disadvantaged pupils make good progress 

• More able/ HA disadvantaged pupils exceed ARE 
across the curriculum. 

D.  Engaging parents to support children with their motivation for learning, well-being 
and attendance. 

• All parents attend termly meetings (and learning 
events) with teachers to discuss and share their 
child’s progress, targets and barriers to progress. 

• Attendance is equal to non-disadvantaged. 

• Effective procedures in school enable outside 
agencies to engage with families and school to 
improve emotional and educational needs for all 
vulnerable children. 

• Attendance, behaviour and wellbeing measures for 
vulnerable children are in line with the average for 
the school/year group. 
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5. Planned expenditure  

Academic year 2018/19 

The three headings below enable schools to demonstrate how they are using the pupil premium to improve classroom pedagogy, provide targeted support 
and support whole school strategies.  

i. Quality of teaching for all 

Desired 
outcome 

Chosen action / 
approach 

What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

C.Ensure that all 
pupils ‘keep up; not 
catch up’ in line with 
age related 
expectations to 
improve outcomes 
in KS1 and KS2, 
particularly in 
reading, and 
improve phonics 
outcomes at the 
end of Year 1. 

• Corrective Teaching 
(small group) – 
including phonics 
(KS1) 
 
 
 
 

• Workwatch- children 
are identified for 

focused marking and 
feedback by teachers 
and senior leaders- 
monitored through 
Key Stage meetings. 

 
 
 
 
 
 
 
 
 

 

• Phonics Pathways 
and Reading Plus 
Intervention 
 
 

• Corrective teaching is where 
teachers or teaching assistants work 
with an additional group of children 
during or after the lesson. Corrective 
teaching was explained in the 2016 
Effective Primary Teaching Practice 
(TSC) 

 

• Workwatch was also shared by 
Dame Reena Keeble in the Effective 
Primary Teaching Review (2016). 

 

• Some studies suggest that greater 
feedback from the teacher, more 
sustained engagement in smaller 
groups, or work which is more 
closely matched to learners’ needs 
explains this impact. Once group 
size increases above six or seven 
there is a noticeable reduction in 
effectiveness. (EEF Small group 
tuition). 
 
 

 

• Phonics approaches have been 
consistently found to be effective in 
supporting younger readers to 
master the basics of reading, with an 
average impact of an additional four 
months’ progress. Research 
suggests that phonics is particularly 
beneficial for younger learners (4-7 
year olds) as they begin to read. 
Teaching phonics is more effective 
on average than other approaches to 

Assess impact of vulnerable register actions 
through pupil progress meetings. 
 
 
 
 
 
 
Half termly work watch sheets completed by 
class teachers/SLT to demonstrate impact of 
professional discussions. 
 
Monitoring of teaching and books by SLT. 
 
Governor monitoring of teaching, learning 
and assessment (data) 
 
Pupil premium governor monitoring 
 
Training for teachers and teaching assistants 
to improve scaffolding and effective 
interactions (EYFS).  
 
 

 
Team sharing of phonics skills, phonics 
teaching strategies, CPD  and resources – 
impact monitored by HR. 
 
 
 
 
 
 
 
 

HJ 
 
 
 
 
 
 
 
SLT 
 
 
 
Key Stage 
leaders 
 
 
 
HJ/CR 
 
Staff 
Meetings 
 
 
 
 
HR 

Termly data 
 
 
 
 
 
 
 
Subject leaders in 
Maths and 
English/SLT will also 
monitor the provision 
between assessment 
stages. 
 
 
 
HJ to track PP 
vulnerable registers 
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early reading (such as whole 
language or alphabetic approaches), 
though it should be emphasised that 
effective phonics techniques are 
usually embedded in a rich literacy 
environment for early readers and 
are only one part of a successful 
literacy strategy 

 

• On average, reading comprehension 
approaches deliver an additional six 
months’ progress. Successful 
reading comprehension approaches 
allow activities to be carefully 
tailored to pupils’ reading 
capabilities, and involve activities 
and texts that provide an effective, 
but not overwhelming, challenge 

 

• There are some indications that 
computer-based tutoring approaches 
(READING PLUS) can be successful 
in improving reading comprehension 
(although the evidence is less robust 
in this area), particularly when they 
focus on the development of 
strategies and self-questioning skills. 
Comparative findings indicate that, 
on average, reading comprehension 
approaches appear to be more 
effective than Phonics or Oral 
language approaches for upper 
primary and secondary pupils, for 
both short-term and long-term 
impact. 

 
 
 
 
 
 
 
 
 
Reading Plus will be researched, assessed 
and implemented across KS2 during the 
Autumn term to measure progress in 
comprehension through PIRA assessments. 
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A. Improved oral 
language skills in 
reception/EYFS/ 
KS1 

• TAs will deliver 
'Nursery Narrative', 
an intervention which 
will target children 
who scored low in the 
baseline for 
communication and 
language and/or 
PSED. 
 

• ECAT baseline 
assessments will 
evidence progress for 
vulnerable learners 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Forest School Curriculum 

• Overall, the evidence suggests that 
early years and pre-school 
intervention is beneficial. On 
average, early years interventions 
have an impact of five additional 
months' progress, and appear to be 
particularly beneficial for children 
from low income families. 
 

• According to evidence in the EEF 
toolkit, oral language interventions 
have some similarity to approaches 
based on Meta-Cognition, which 
make talk about learning explicit in 
classrooms, and to Collaborative 
Learning approaches, which promote 
pupils’ talk and interaction in groups.  
 

• Nursery Narrative was effective last 
year at Moorside. 

 

• The children in Year 1 at Moorside 
were assessed using the Universally 
Speaking checklist for children aged 
5 years in February before beginning 
a forest school program that focused 
on improving communication, 
language and oracy. 

 
 
 
Overall, studies of adventure learning 
interventions consistently show positive 
benefits on academic learning. On average, 
pupils who participate in adventure learning 
interventions make approximately four 
additional months’ progress. There is also 
evidence of an impact on non-cognitive 
outcomes such as self-confidence. 

Organise timetable to ensure staff delivering 
provision have sufficient preparation and 
delivery time.  
 
HJ to ensure that the intervention for Nursery 
Narrative and BLAST and assessments are 
carried out consistently by new staff 
members. 
 
 
HJ (EYFS Lead) will carry out assessments 
for consistency and provide information 
about relevant interventions if children are 
not making progress through ongoing 
provision and interactions. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teachers in Y1 will use Oracy assessments 
as a measure of impact across Moorside 
Infant School. They will choose a range of 
pupils to track. R Goss and B Taylor-Connor 
will be lead Forest and Eco Schools 
alongside class teachers, who will link the 
learning to D&T, Geography, Science and 
PHSCE to improve outcomes for children 
through outdoor learning experiences. 

HJ/LL 
 
 
 
 
 
 
 
 
BTC and 
class 
teachers in 
EYFS and 
Y1 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Class 
Teachers, 
RG, MG and 
BT-C. 

March 2019 
Progress measures 
through Target 
Tracker data 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
March 2019 interim 
analysis of data –
progress in oracy and 
curriculum areas. 

Total budgeted cost £14,022.00 
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ii. Targeted support 

Desired 
outcome 

Chosen action/approach What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation
? 

D. Improve 
relationships with 
hard to reach 
parents. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

PSA protocols to improve 
attendance – letters and class 
updates on the school 
newsletter. 
 
Staff have agreed protocols to 
meet with parents and engage 
them in the development of their 
child termly 
 
All parents/carers of children 
identified as PP attend a 
meeting with their child’s class 
teacher, and are involved in the 
school report-writing process. 
 
 
School events and 
achievements are shared 
through the school’s Facebook 
page and the local press and 
parent attendance for 
vulnerable learners is tracked. 
 
Parent events in line with SDP 
targeted areas are organised to 
inform and involve (reading 
cafes, showcases, family 
Fridays). 
 
Our MARVELLOUS ME App will 
enable regular communication 
about children’s achievements 
and rewards with parents to 
encourage celebration and talk 
about learning at home. 

• Although parental involvement is 
consistently associated with pupils’ 
success at school, the evidence 
about how to increase involvement 
to improve attainment is mixed and 
much less conclusive.  

 

• Parental engagement in early years 
education is consistently associated 
with children’s future academic 
success. On average, parental 
engagement programmes evaluated 
to date have led to a positive impact 
of approximately five additional 
months’ progress over the course of 
a year. (EEF Early Years toolkit) 

 

• This is particularly the case for 
disadvantaged families. There is 
some evidence that supporting 
parents with their first child will have 
benefits for siblings. 

 
 
 
 
 
 
 
 

Monthly attendance reviews. 
 
Children receiving ESBD support. 
Attendance of PP parents at meetings and 
school events. 
 
Data and statistical measures will enable us 
to monitor parental response to praise and 
information through interaction with the 
‘Marvellous Me’ APP. Leadership will monitor 
and offer support to parents with the app to 
ensure that they are able to engage. 
 
Progress in parent view (Ofsted parent 
questionnaire) in specific areas such as : I 
receive valuable information about my child’s 
progress. 
 
 
 
 
 
 

HT/SLT/Gov
ernors 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

May 2019 
 
HJ to gather 
information on MME 
engagement weekly. 
 
Governors to carry 
out parent 
questionnaire. 
 
CR to evaluate 
engagement in FB 
page and parental 
attendance at 
events. 
 
Class teachers to 
monitor parental 
attendance at 
parents evenings 
and report to 
CR/SP/HJ. 
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B. Children are 
confident and 
resilient learners. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Improve confidence levels and 
encourage team work, 
collaboration and resilience 
through a Forest and Eco 
school curriculum. 
 
 
 
 
Nurture provision groups 
support vulnerable children at 
and nurturing classrooms 
reduce red cards through the 
development of their own self 
confidence and therefore 
relationships and 
communication skills. 
 
 
 
 
The 5 principals of nurture will 
be evident in the new school 
vision and values, 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• Adventure education usually involves 
collaborative learning experiences with 
a high level of physical (and often 
emotional) challenge. Practical 
problem-solving, explicit reflection and 
discussion of thinking and emotion (see 
also Meta-cognition and self-regulation) 
may also be involved. (EEF toolkit) 

 

• In 2005, a national SEL programme 
was introduced to support effective 
learning, positive behaviour, 
attendance and emotional well-being. 
On average, SEL interventions have an 
identifiable and significant impact on 
attitudes to learning, social 
relationships in school, and attainment 
itself (four months' additional progress 
on average).  (EEF toolkit) 

 

• The concept of nurture highlights the 
importance of social environments – 
and its significant influence on social 
emotional skills, wellbeing and 
behaviour. Children and young people 
who have a good start in life are shown 
to have significant advantages over 
those who have experienced missing 
or distorted early attachments. They 
tend to do better at school, attend 
regularly, form more meaningful 
friendships and are significantly less 
likely to offend or experience physical 
or mental health problems. 

 

• The nurturing approach offers a range 
of opportunities for children and young 
people to engage with missing early 
nurturing experiences, giving them the 
social and emotional skills to do well at 
school and with peers, develop their 
resilience and their capacity to deal 
more confidently with the trials and 
tribulations of life, for life. 

 
 

Outdoor adventure experiences have 
positive impacts on self-confidence, self-
efficacy and motivation if teachers maximise 
the impact on learning by ensuring pupils 
apply these skills when they return to the 
classroom-this will be monitored by the 
SLT/class teachers/Forest school leaders. 
This will be measured through oracy 
assessments and boxall. 
 
 
Monthly red card reviews to monitor trends 
and impact of behaviour strategies. 
 
 
Termly Boxall well-being measures to 
monitor progress of emotional well-being for 
the whole school. 
 
 
Nurture planning responds to the needs of 
vulnerable pupils so that classrooms are 
calm and constructive learning 
environments. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

GP/SP/RG Pupil voice, well-
being assessments, 
termly outcomes for 
pupils (data and pp 
meetings) – 
Reviewed by SLT 
and reported to 
governors. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Total budgeted cost £41,485.00 
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iii. Other approaches 

Desired 
outcome 

Chosen action/approach What is the evidence and rationale 
for this choice? 

How will you ensure it is 
implemented well? 

Staff lead When will you 
review 
implementation? 

C. Specialist 
teaching 
provision to 
enrich the 
curriculum 
through ART 
and PE 

 
     
 
 

Specialist art teaching to ensure 
that there is progression in skills 
to a high standard throughout 
the school.  
 
 
(Whole class specialist art and 
PE lessons and performances). 
 

Specific arts activities have been linked with 
benefits on particular outcomes.. Wider 
benefits on attitudes to learning and well-
being have also consistently been reported. 
(EEF toolkit) 

Pupil conferencing to monitor children’s 
expectations of themselves.  
The gap in achievement between PP and 
non PP is closing in all subjects. 
 
 
Children have regular opportunities to 
perform in ART and dance. Well-being 
assessments evidence greater confidence 
and resilience. 

C. Rowett / 
Key Stage 
leaders 

Dec, April and July 
data. 
 
Performances-Dec, 
April and July. 
 
 
Chris Moss 1 week 
per term 
Sporting Influence 
(Sports Premium)  

Total budgeted cost £3900.00 

 
 
 

6. Review of Expenditure – Academic Year 2018-19 

Desired Outcome Chosen action/approach E
s
t
i
m
a
t
e
d 
i
m
p
a
c
t 

L
e
s
s
o
n
s 
l
e
a
r
n
e
d 

Cost 

A. Improve oral 
language skills for PP 
children, starting with 
early intervention and 
identification of children 
with barriers to learning 

.Phonics Pathways and 
Reading Plus Intervention 

 
 
 
 
 
 

Across YR/Y1/Y2, improved phonics tracking 
shows that children are increasingly working 
within ARE; 

 % 
working 
at ARE 
Sept 

% 
working 
at ARE 
March 

YR 48 96 

Improved phonics tracking 
and CPD for staff has 
removed barriers for some 
children through consistent 
and systematic teaching.. 
Where children are not in 
line with ARE, they have 
made progress. 
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related to speech and 
language. 

 
 
 
 
 
 
 
 
 
 
 
TAs will deliver 'Nursery 
Narrative', an intervention 
which will target children who 
scores were low in the 
baseline for communication 
and language and/or PSED. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
ECAT baseline assessments 
will evidence progress for 
vulnerable learners 

Y1 63 79 

Y2 23 82 

 
The YR % is low in Sept as the goalposts have 
been changed. Phonics teaching observations 
show an increased consistency in teaching. 
 
Children have had 2 terms (until July) of NN. 
Some children have transitioned out of the 
group.  

 Exp 
progress 

Better 
than exp 

List & 
Attention 

50% 0% 

Understa
nding 

25% 25% 

Speaking 25% 25% 
Self-conf 
& self-
awarenes
s 

0% 75% 

Managing 
feelings & 
behaviour 

25% 25% 

Making 
relationshi
ps 

75% 25% 

This data shows that NN has had the biggest 
impact on PSED scores – a vital foundation for 
C&L success. Staff feel that this will give the 
children a firm basis for C&L in their reception 
year. This group of children will continue NN 
until the end of Nursery and will then take part in 
BLAST support in YR. The PP child in this group 
has not made exp progress, as he has other 
barriers to learning socially. Staff are very 
pleased with his individual progress – 
particularly in list & att. 

 
These were used as an assessment tool at the 
start of the year, and they showed some clear 
gaps in language. The children were then 
targeted to fill these gaps. Data below shows all 
nursery PP progress in C&L. The PP children in 
nursery have had significant barriers (1 SEND, 1 
31% attendance, 1 PSED difficulties) 
 

 BEP EP BTEP 

L&A 0 33 68 

Phonics planning formats 
and delivery needs to be 
revisited as staff move into 
new year groups/key stages 
to reinforce expectations at 
the level that the children will 
be working at as this will be 
a shift in expectations. 
 
Medium term planning linked 
to Forest schools will be 
reviewed by the Forest 
schools leader to ensure that 
oracy activities are 
incorporated to through 
outdoor learning and 
continued into the 
classroom. 
 
Nursery Narrative is an 
effective intervention and 
targets the wider groups as 
well as the pupil premium 
children. 
 
There is area in the EYFS 
environment, so that children 
can access the new 
vocabulary throughout the 
week and this is something 
that has been specifically 
developed this year, to be 
embedded in 2019-20. 
 
ECAT assessments confirm 
some of the evidence 
gathered through other 
assessments  
 
They demonstrated that a 
group of children had a 
specific gap in their 
knowledge and this was 
targeted through additional 
TA support with positive 
outcomes. 
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Forest School Curriculum 

U 66 33 0 

S 33 33 33 

 
 

B. Improve the social 
and emotional well-
being of children (self 
regulation) 

Improve confidence levels 
and encourage team work, 
collaboration and resilience 
through a Forest and Eco 
school curriculum. 
 
Nurture provision groups 
support vulnerable children 
and nurturing classrooms 
reduce red cards through the 
development of their own self 
confidence and therefore 
relationships and 
communication skills. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

Red cards show an overall improving trajectory, 
with some fluctuations, depending on the length 
of the term.   
Term 1 – 211 
Term 2 – 222 
Term 3 – 170 
Term 4 – 171 
Term 5 – 44 (very short term) 

 
A focus on nurture has worked well for the 
majority of children across the school with a 
greater emphasis on talking through feelings etc. 
In KS1, it has had a very positive impact for PP 
children, with 64% of PP children showing 
improvement in their Boxall scores. In KS2, only 
11% of PP children have had an improvement in 
their Boxall scores – which needs close 
examination. Individual children’s needs and 
specific situations, show that the PP children 
have had very difficult events to cope with which 
have impacted on their emotional well being.  
 
The current nurture group in KS2 needs time to 
‘embed before impact can be measured.  
 
The number of exclusions has reduced from 15 
(2017-18) to 11 (2018-19) and children at risk of 
exclusion have often been supported through 
nurture.  
 
 

Whole school Boxall 
assessments and having 2 
nurture provisions in school 
this year is a new strategy to 
support emotional well-being 
and self-regulation. 
During the year, a policy has 
been written with clear 
expectations and we have 
recognised that groups are 
most effective with 1:5 adult 
ratio. 
Nurture planning has 
developed and now meets 
the needs of all children with 
specific targets. 
Both nurture provisions in 
Ks1 and 2 are led 
consistently with a clear 
structure. 
 
 
The KS1 lead has produced 
a Medium Term Plan for 
nurture, linked to PHSCE. All 
staff will follow this format 
next year and ensure 
consistency in nurturing 
classrooms, to have even 
greater impact across the 
school. 
The number of exclusions 
has reduced from 15 (2017-
18) to 11 (2018-19) and 
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The 5 principals of nurture 
will be evident in the new 
school vision and values, 

 

SLT and Governors have re-written the vision 
and values to clearly share our ethos and 
commitment to being a nurturing school. 

children at risk of exclusion 
have often been supported 
through nurture.  
 

C. Ensure that all pupils 
‘keep up; not catch up’ 
in line with age related 
expectations to 
improve outcomes in 
KS1 and KS2, 
particularly in reading, 
and improve phonics 
outcomes at the end of 
Year 1. 

Corrective Teaching (small 
group) – including phonics 
(KS1) 

 

Workwatch- children are 
identified for focused marking 
and feedback by teachers 
and senior leaders- 
monitored through Key Stage 
meetings 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Specialist art teaching to 
ensure that there is 
progression in skills to a high 

Table showing % of PP working at ARE (as of 
spring 2 data) 
 

Yr R Non W Non M Non 

R 44  44  44  

1 57 92.3 14 84.6 57 76.9 

2 50 73.7 50 68.4 25 68.4 

3 0 73.7 0 68.4 0 73.7 

4 33 56.3 50 31.3 57 75 

5 13 91.7 13 66.7 13 83.3 

6 0 63.6 0 72.7 0 77.3 

 
The ARE scores are obviously very dependent 
on individual pupil’s specific needs. 
 
Table showing % of PP children making exp 
progress or better than exp progress; 

Yr R W M 

R 100 100 100 

1 86 28 71 

2 40 20 0 

3 100 100 100 

4 100 100 84 

5 88 88 77 

6 75 100 100 

 
 
 
 
The data available shows that PP children 
across KS2 are making at least expected 
progress in art and design. The specialist 
teacher allows them to experience media and 

The data is based on the 
Spring term assessments 
and demonstrates that the 
gap between pp and non pp 
children is cohort specific. In 
some cohorts, children who 
receive pp funding are also 
on the SEND register. 
 
Generally, reading is higher 
for non pupil premium 
children than writing and 
maths, again, this is  cohort-
specific. 
 
The % of pupil premium 
children in some year groups 
flaws progress data, as there 
1 one child in receipt of 
funding in Y6, but  8 in year 
5 for example. 
 
Children have been targeted 
through work watches and 
pupil progress meetings and 
the Summer data will give us 
more feedback to indentify 
the impact of this approach. 
 
Subject leader reports will 
demonstrate the progress 
made in subjects taught by 
specialists and governors will 
need to question middle 
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standard throughout the 
school.  
 
 
(Whole class specialist art 
and PE lessons and 
performances). 

 

methods that they would otherwise be unlikely to 
use. 

leaders about the progress in 
their subject area compared 
to RW and M. 

D. Engaging parents to 
support children with 
their motivation for 
learning, well-being 
and attendance. 

PSA protocols to improve 
attendance – letters and 
class updates on the school 
newsletter. 
 
 
 
 
 
 
Staff have agreed protocols 
to meet with parents and 
engage them in the 
development of their child 
termly 
 
 
All parents/carers of children 
identified as PP attend a 
meeting with their child’s 
class teacher, and are 
involved in the school report-
writing process. 
 
 
School events and 
achievements are shared 
through the school’s 
Facebook page and the local 
press and parent attendance 
for vulnerable learners is 
tracked. 
 
 
Parent events in line with 
SDP targeted areas are 
organised to inform and 
involve (reading cafes, 
showcases, family Fridays). 
 

Attendance figures on newsletters 
Home visits, home school agreements, meetings 
with ext. agencies, signposting, PACE 
procedure, young carers support – nurture, 
working through her problem, military children – 
military kids club weekly,  
 
 
 
 
 
255 members of the community follow the 
school facebook page. Parents like, share and 
tag each other in relevant posts. Feedback on 
the page and posts has been positive. 
 
Amalgamation, drop-in coffee morning available 
every week, EAL course for HJ,  
 
 
 
85% of children have at least 1 parent receiving 
the updates from school.  

Persistent absentees  
have reduced from 
27.5% to 17.65% in 
the Infants and from 
17.3 to 16.23 % in the 
Juniors. The Junior 
attendance is slightly 
above National 
average at 96.65% 
The Infant attendance 
is below at 93.47%. 
 
The school engages 
parents and members 
of the community 
through our  facebook 
page with 
pproximately 2000 
post engagements 
per month. 
 
Marvellous me is 
used by 85%  of the 
parents.  Some Year 
groups have a higher 
% of engagement 
than others.  The 
highest engagement 
is in year 1, where 
there are 7 pupil 
premium children. 
This is 35% of the 
class. 
 
The school has 
changed the tracking 
system for parent 
consultations, using 
an easier method to 
book appointments. 
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Our MARVELLOUS ME App 
will enable regular 
communication about 
children’s achievements and 
rewards with parents to 
encourage celebration and 
talk about learning at home. 

We will be able to 
track progress in 
attendance from the 
Spring to the Summer 
term. 

 


